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Phonics Philosophy /Phonics approach 
At Carr Lodge, we value the importance of phonics as the prime approach to teaching decoding 
skills. Our Phonics lessons are fast pace and engaging, but not distracting. Children are aware of 
the routines and structure of a phonics lesson and they are aware of the expectations at each 
point in the lesson with repetitive and rewarding activities, that help secure prior learning and 
develop new learning. Effective and consistent classroom management strategies are in place to 
ensure no time is lost and children show high levels of engagement at every point in the lesson. 
With our rigorous planning and robust assessment processes, we ensure that all children make 
good progress in learning to read.  

 
Phonics Teaching Progression 

We follow a phonics coverage map to ensure children are developing at an appropriate pace and 
meeting age-related expectations. This also ensures that children are building on prior learning in 
a progressive way and allowing enough time for children to consolidate their learning and really 
secure their phonics knowledge and skills. Children who are working below age-related 
expectations access additional daily Phonics interventions.  

 
Phonics lessons begin in Reception in the first week that all children begin school. Initial Phonics 
lessons focus on securing Phase 1 knowledge and then Phase 2 begins once all children have 
completed the baseline assessments. 
 
In Nursery, children will focus of securing the foundations of Phonics by learning Phase 1 Phonics. 
Once children are secure with Phase 1, Phase 2 can be introduced to groups of children but 
securing phase 1 for all children must remain the priority. Graphemes will be shown to the 
children through direct teaching but the focus will be on listening for the phonemes and 
developing the Phase 1 skills.   
 
While explicit phonics lessons are not expected to continue for the majority in KS2, it is still the 
expectation that all staff teach phonics strategies as a prime approach to decoding. The prior 
phonics knowledge of KS2 children is constantly revisited through effective teaching and learning 
in literacy lessons.  

Lesson structure 

To ensure consistency in phonics teaching, all teachers (R-Y2) follow a set format for planning and 
delivering an effective phonics lesson. Whilst each stage of the lesson may vary depending on the 
year group, the structure of a phonics lesson is consistent throughout school. Lessons are 
approximately 20 minutes long with additional opportunities for children to apply their learning 
throughout the day. Reception will build up to this time during Autumn Term.  
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Lesson Structure 

Review 3 mins 
Quick revisit of 
prior learning 

Teach 2 mins 
Teach new 
GPC/skill 

Practice 5 mins 
Children 

practise with 
support 

Apply 10 mins 
Children apply 

learning  
 

Phonics resources 
 

 All EYFS and KS1 classrooms have visual prompts (displays) of all the taught 
sounds. These are available for the children to access during carpet/input time, 
when children may not have access to a sound mat. 

 Songs and actions used in F1 to support the teaching of single letter sounds, offer 
a multi-sensory link. These are revisited in F2 for the teaching of Phase 2 only. 

 Sound mats for each appropriate phase available in each classroom include both 
grapheme and picture cue to promote independence. These also include tricky 
words. The same twinkl mats are used throughout school. 

 All Phonics resources use printed font, not cursive or pre-cursive fonts. 

 Reading books matched to children’s phonic knowledge.  
 

 (Children with special educational needs may require additional resources. These are to be 
discussed with the Phonics Lead and SENCo)  

 

Consistent teaching strategies 
 

  “Phoneme Fingers” Oral blending and segmenting- phoneme fingers, palm facing 
out, left to right from thumb (left hand  - left to right).  
 
Writing- When asking children to spell a word ask to segment on finger saying one 
phoneme per finger. 
 
Reading- Point to each individual grapheme as it is said them drag finger 
underneath all of word as it is blended. 
 
Before children have the motor skills to manipulate their fingers easily enough to 
use this strategy efficiently (F1 and initially in F2), children will use robot arms to 
support with segmenting and blending. 
 

 “Sound Buttons” 
Use dots for individual letter graphemes and a line for diagraphs and trigraphs. 
 

 Reading a Sentence – “Build up blending” 
As you segment and blend each word, return to the beginning of the sentence to 
reread. 

 



 

 

Vocabulary 
When introducing a letter sound, staff introduce both the letter name and the sound.  All staff use 
the agreed terminology when teaching and assessing phonics and the children are comfortable 
with hearing and using this language.  
phoneme – often referred to as ‘a sound’. The smallest unit of sound in a word. 
grapheme–phoneme correspondence (GPC) – The match between a phoneme and a grapheme.  
grapheme – ‘a phoneme written down’. A letter (or sequence of letters_ that represent(s) a 
phoneme.  
GPC- Grapheme Phoneme Correspondence  
blend – putting the phonemes together to make larger units such as syllables or words e.g. c-a-t 
makes “cat”.  
sounding out – saying the phonemes that each grapheme represents in order to blend them.  
segment – breaking words (or parts of words) apart. Breaking them in to component sounds 
(phonemes) e.g. “cat” is c-a-t. 
graph – a phoneme that is represented by one letter.  
digraph – a phoneme that is represented by two letters.  
trigraph – a phoneme that is represented by three letters. 
polysyllabic word – a word containing more than one syllable.  
split digraph – ‘pushing in sound’. A digraph which is separated within a word.  
consonant blend– two or more consonants next to each other at the beginning or end of word or 
syllable (spoon, milk) 

 

Assessment 
 Ongoing informal assessments take place daily in phonics lessons.  

 Children who need additional support are quickly and accurately identified and 
supported through intervention. 

 Formal assessments are completed every half term for children in FS, Year 1 or 
those receiving intervention for phonics. These are done using the school’s 
diagnostic phonics assessment document so teachers are aware of the specific 
phonics knowledge/skills the individuals are secure with and where they may 
need to consolidate their learning. 

 Children in Year 1 are assessed using previous years’ phonics screening tests at 
intervals in the run up to the formal Year 1 Phonics Screening Test. 

 Information regarding children falling behind is submitted to the phonics lead 
(Linked to intervention). 

 

Intervention 
Two types of intervention take place from Reception to Year 2: 

 Same-day intervention (5-10 mins) - for any children needing additional support following 
a particular phonics lesson. 

 Regular intervention- for children who appear to have significant gaps (eg, in a lower 
phase/oral segmenting and blending). 
 

Key Stage 2 Phonics interventions taught in line with the whole school phonics approach 
(following same sequence of learning). Children in KS2 with significant gaps are assessed regularly 
and receive intervention daily with teacher or teaching assistant.  
 
All interventions are recorded using the school’s intervention record so it can be tracked by the 
phonics lead. 



 

 

Reading Books 
All children in F2 and above are given a reading book which is appropriate and matched to their 
current phonics knowledge or book band (KS2). Children will not have books including graphemes 
or tricky words they have not been taught but instead will be secure with all the GPCs that their 
reading book contains. This is to ensure children have the opportunity to be successful with their 
decoding and ensure children use phonics as a prime approach to decoding.  
Children in KS2 who are still requiring decodable reading books have access to a separate 
selection of Phonics books which have more age-appropriate content.  
Children in F1 will have access to a range of reading materials to share with an adult (class library 
system). Some children may move onto simple reading books towards the end of the year if they 
are secure with reading CVC words and ready for a book. 
 

Communication with parents 
All parents are made aware of the phase their child is currently working on and additional 
resources (sound mats inc. tricky words) are sent home to support the families with home 
learning. Parents and teaching staff comment on children’s reading progress in their reading 
journals. Foundation Stage parents are invited into school for Phonics workshops in Autumn Term 
to ensure they are familiar with Phonics and how they can support their child.  
 

 


